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Unit Overview 
In this unit students will: • Make observations, inferences, and questions about the first 

wave of the Great Migration (1900 – 1930) 
• Analyze primary source documents and census data maps 
• In pairs, study a Southern county in depth  
• Present a historical account of the Great Migration 

Homework from Last Week: All students read Migration Documents or textbook  

Lesson One (Classroom) 

• Introduce Great Migration: Photo discussion; What is a migration? 
• Concept web:  African American life in 1900 
• MyWorld Map Discussion: Compare 1900, 1930 African Amer Population 
• Assign Counties:  Explanation of Great Migration assignment 

o HOMEWORK: Letters from Migrants (reading + Document 
Worksheet) 

Lesson Two (Media Lab) 

• Computer Tutorial: How to use My World; Saving Maps 
• Pairs Work in MyWorld: Assign counties to pairs; Data Capture Sheet 
• Regroup and Compare Counties:  Pairs come together & compare counties 
• Whole Class Discussion:  Making Good Observations from Data Maps 
• Hand Out Theme Document Packets: One theme per student 

o HOMEWORK: Theme Documents (reading + Document Worksheet) 

Lesson Three (Classroom) 

• Review Assignment 
• Expert Groups: Discuss Theme Documents (groups of 6, or 3 and 3) 
• Jigsaw: Divide up Experts, small groups discuss all themes 
• Whole Class Discussion: Connecting Documents and Maps 
• County Pairs Meet: Connect Themes to their county 

o HOMEWORK: Work on county comparison  

Lesson Four (Media Lab) 

• Review Assignment:  Instructions for Final Presentations 
• County Pairs Work in MyWorld: Continue working on Data Capture Sheet 
• Project Groups Share their Work:  Prepare for final presentations 

o HOMEWORK: Organize final presentations; Study for Final Test 

Lesson Five (Classroom or Media Lab) 

• Review Criteria for a Great Presentation 
• Project Presentations 
• Discuss Themes from All Presentations 
• Discuss Final Quiz 

Final Quiz on the Great Migration 
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Homework from Last Week (Optional) 
HANDOUTS: 
 

• Migration Documents Packet (Rdngs + Document Worksheet) 
or Appropriate readings from Class Textbook 

 
 
HOMEWORK 
 

Migration Documents Packet 3 min
Read four source documents on the Great Migration 
choose one document 

• Choose one document and complete Document 
Worksheet  

• Be prepared to share one observation next week 

 
Migration Documents 
Packet 

 
 
 
 
 
 

Lesson One (Classroom) 
MATERIALS: 
 

• Laptop with MyWorld & Data Capture Sheet; Projector 
• TRANSPARENCY:  Segregated Waiting Room…and Photo 

Questions 
 Partner and County assignments 
• HANDOUTS:  Assignment Sheet (1 per student) 
 Letters from Migrants (unique letter, 2 per student 
pair) 
 Document Worksheet (1 per student) 

 
ACTIVITIES 
 
1. Introduce Great Migration 8 min

Photo discussion (Anticipatory Image) 
• Show Segregated Waiting Room on overhead.   
• Use Photo Questions to make observations, inferences, 

questions about the photograph 
• Explain that this is a rare photo of a migrants waiting in a 

segregated railroad station during the “Great Migration” 
• Discuss Migration or textbook readings from last week 

 
Segregated Waiting 
Room… and Photo 
Questions 

What is a MIGRATION?  Develop a shared definition on board 
• Explain difference: internal migration vs. immigration 
• What causes people to move from one place to another? 
• Introduce vocabulary:  PUSH FORCES, PULL FORCES, 

ENABLERS 
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2. Concept Web:  African American life in 1900 7 min
Put a circle in middle of the board:  “African American life in 
1900” and build a web of connected circles – events, themes, 
questions.  Put “??” if something is not sure 

• What do we know about it?  Where?  Why?  How? 
• What have we studied that is related to it? 
• Connect themes that students mention with social studies 

terms ECONOMICS, SOCIETY, POLITICS 
• Students copy finished Concept Web into their notes 

 

  
3. MyWorld Map Discussion 15 min

Use projector to display MyWorld map view “GreatMigration.” 
• Discuss map:  What are the lines?  What do you 

recognize? 
o See Observation Guide for prompts 

• Explain LAYERS in MyWorld.   
o Turn on “Afr Am population.”  Set the year to 

1900.   

 
 
Observation Guide 

What can we observe?   
• Open a blank Data Capture Sheet (or list on the board) 
• Copy/paste the map and write down observations – 

students decide how to state them.  Volunteer adds to 
Concept Web. 

• Demonstrate MyWorld tools:  ZOOM, GET INFO 

 
 
Data Capture Sheet 
(electronic, not paper)

How do you think this will change by 1930?  Predictions?   
• Set the year to 1930.  What differences do you see?  

Similarities? 
• How much has changed or stayed the same? 
• What inferences can we make from our observations?   
• What questions can we ask? 

 

 

4. Assign Counties  10 min
Explain Great Migration assignment. 

• Hand out Assignment Sheet and go over it. 
• Assign pairs of students to a County in the South. 
• They will use MyWorld to study a county and compare it 

to different counties and to the nation. 
• They will read primary documents from their area and 

Chicago.   
• Individuals will also become experts in an assigned 

Theme of the Great Migration. 

 
 
Assignment Sheet 

 
o HOMEWORK: Letters from Migrants (reading + Document 

Worksheet) 
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Lesson Two (Media Lab) 
BEFORE 
CLASS: 
 
 
MATERIALS: 
 

• Projector hooked up to one computer 
• ON T:/ DRIVE: Data Capture Sheet for each student to copy 

Create folders for all groups on T:/ drive 
• HANDOUTS:  MyWorld Tutorial (1 per computer) 
 MyWorld Observation Guide (1 per student) 
 County Comparison Sheet 
 Theme Document Packets (Rdng + Doc Wksht) 

 
ACTIVITIES 
 

1. Computer Tutorial 10 min
Teacher & UIC Assistant present “How to use My World” 

• Students seated in County pairs at computers 
• Before students start MyWorld, model on projector 
• Map layers and tools; navigating the map; legends 

 

Go over MyWorld Observation Guide 
• What kinds of questions can we ask with this map? 
• Difference between OBSERVATION and 

INFERENCE 
• Hand out Observation Guide (1 per student) 

 
 
 
 
Observation Guide 

Saving Maps in the Data Capture Sheet 
• Model getting population, pasting in Data Capture 

sheet  
• Students launch MyWorld, find their county 
• Find Total Population and Afr Amer population 1900 
• Students open Data Capture sheet, save on T:/ drive 

 
Data Capture Sheet 
(electronic, not paper)

  
2. Pairs work in MyWorld 10 min

Pairs work on filling in Data Capture Sheet 
• Hand out MyWorldTutorial 
• Each pair capture at least 5 maps on Data Worksheet 
• Teacher & UIC assistant circulate helping students 
• Share 1 or 2 pairs’ examples on overhead as they 

work 

 
MyWorld Tutorial 

  
3. Regroup and Compare counties 10 min

When Pairs finish Step 2, pick up County Comparison Sheet  
• Find a new partner and record 3+ county comparisons 
• Repeat process with up to 2 other new partners 

 
County Comparison 
Sheet (paper) 

  
4. Whole Class Discussion 7 min

Making Good Observations from Data Maps  
  

5. Hand Out Theme Documents 3 min
Four per group, students can decide who has which (or assigned)  

o HOMEWORK: Theme Documents (reading + Document Worksheet) 
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Lesson 3 (Classroom) 
 

Materials: • Students’ completed Document Worksheets and county letters 
• Chicago Letters Home documents 

 
 
  

1. On board:  PUSH FORCES, PULL FORCES, 
ENABLERS – quick review of what they are 

 

 

2. Students review Letters and Document Analysis sheets  
a. Find PUSH and  PULL FORCES (6, 7) 
b. Students underline words from documents that are 

evidence for each 
c. Look for examples of ENABLERS in the letter 
 

County letters 
Document worksheets 

3. Class discussion:  List on board PUSH, PULL FORCES 
based on the letters 

a. Students read the evidence from the letter for each  
b. Add a list: ENABLERS.  What ere enablers you 

noticed in your letters? 
 

 

4. Question:  What happened when they got to the North?  
Was it what they expected?  How did they feel? 

a. Hand out Chicago Letters Back Home 
b. Individual reading:  Underline words that tell you 

about their experience in the North.  Make a list of 
OBSERVATIONS about life in the North 

c. Pair with partner who read other letter and 
combine their notes 

 

 
 
Chicago Letters Home 
 

5. Discuss letters 
a. Write on board EXPERIENCES IN THE NORTH 
b. Make a list from students’ notes 
c. Discuss:  What might be MISSING from letters 

migrants wrote back home? 
 

 

6. IF TIME:  Read W. E. B. Dubois editorial 
a. What does this add? 
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Lesson Four (Media Lab) 
MATERIALS: 
 

• Projector hooked up to 1 lab computer 
• Assignment sheet (students have it already) 
• Presentation rubric (“  “) 
• Observation guide (“  “) 
• MyWorld tutorial (“  “) 

 
ACTIVITIES 
 
NOTE:  Seat partners at the same computer.  Partners from the same 
state can sit next to each other so they can easily compare. 

 

  
1. Review Assignment 10 min. 

Review what they will need for their Final Presentations.  Show 
examples on the overhead, students help decide how to show 
each: 

• Maps showing social and economic data for their 
county 

• Maps that compare their county to other counties 
• Maps that compare their county to other parts of the 

U.S. 
• Maps that connect to the themes, facts from their 

letter 

Assignment Sheet 
Presentation rubric 

  
2. County pairs work in MyWorld 20 min. 

Using MyWorld, pairs continue working on Data Capture Sheet. 
• Teacher and UIC assistant go around and prompt 

them to explain what their map is showing 
• Students use the Observation Guide and MyWorld 

tutorial to help them make their maps 

 
 
 
Observation guide 
MyWorld tutorial 

  
3. Project Groups share their work 10 min. 

When 2 pairs feel that they have what they need in the Data 
Capture Sheet, they can: 

• Decide how they will present their work tomorrow 
•  Join another group and practice explaining their 

maps 

 

  
4. Save Work on the T:/ drive 5 min. 

  
 
 

o HOMEWORK: Organize final presentations; Study for Final Test 
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Lesson Five (Classroom or Media Lab) 
MATERIALS: 
 

• IF IN CLASSROOM:  Laptop(s) with projector(s) 
• IF IN LAB: Projector hooked up to 1 lab computer 
• Presentation Rubric:  3 copies per student 

 
ACTIVITIES 
 
1. Review criteria for a great presentation 5 min. 

Hand out and go over Presentation Rubric.  Discuss how to 
assess each others’ presentations 

Presentation Rubric 

  
2. Project Presentations 25 min. 

Groups present to each other.   
• To do them all in one day, split class in half for them 

to present to each other. 
o Teacher group & UIC Assistant group   

• If each group presents to the class, this takes 2 days. 

 

7 minute presentations from each group: 
• Present their counties’ stories 
• Show their Data Capture Sheet and explain  
• Others fill out rubric while each group is presenting  
• Teacher collect rubrics and hold until all are done. 

 

  
3. Discuss Great Migration themes from all the presentations 10 min. 

What have we learned about the Great Migration? 
• Review notes from Day 1, concept web 
• Push factors, pull factors, enablers 
• Causes and effects of the Great Migration 

 

  
4. Discuss Final Quiz 5 min. 

  
 

o HOMEWORK:  Study notes for Final Quiz 
 
 



Name: County: Partner:  

Great Migration ASSIGNMENT SHEET 
 
In this project you and your partner are assigned a county in the Southern US.   
You will read and analyze a letter written by an African American migrant from your 
county about 90 years ago, and investigate the history of the Great Migration in your 
county and in the US.  You will investigate social and economic changes in your county 
using MyWorld, and make comparisons to other counties in the South, North, and 
nationwide.  You will study primary source documents to find out what life was like for 
African Americans in the South and the North in the early 20th century.   
 
Using this historical information you will narrate and illustrate a historically-realistic 
story of the person who wrote your letter – what their life might have been like during the 
changes of the Great Migration.  Your story will be presented to your classmates, using 
MyWorld maps and examples from the documents to support your historical accuracy. 
 
 

 

Day What you do Who you 
work with 

What you turn in When it’s 
due 

Mon Read Letter from a migrant 
 

On your 
own 

Document Worksheet 
(Letter) 

Tuesday 

Tue Capture 5+ observations 
about your county 
 

Project 
partner 

Data Capture Sheet 
(at least 5 maps) 

End of class  

 Read your Theme 
Document Packet 
 

On your 
own 

Document Worksheet 
(Theme documents) 

Wednesday 

Wed Share Theme Worksheets 
 

Expert 
Group 

Notes on each Theme End of class  

 Connect Theme Documents 
to your county 
 

Project 
partner 

Notes (1 full page) Thursday  

Thu Make 5+ comparisons with 
other pairs’ counties 
 

2-3 other 
students 

County Comparison 
Sheet 

End of class  

Thu Capture 5+ observations 
about Cook Co., IL 
 

Project 
partner 

Data Capture Sheet 
(at least 5 maps) 

End of class  

Fri Organize final project 
 

Project 
partner 

Final Project Friday 

 
 



Name: County: Partner:  

Final Project 
 
For your final product, you will create an illustrated narrative of the Great Migration, 
focusing on the story of the migrant whose letter you read.   
 
Your final product must include: 

• A description of what you know about your migrant from his or her Letter 
• Your inferences about your migrant, based on the letter and other information 
• A discussion of push & pull factors that may have motivated this migrant to… 

o … leave home 
o … relocate to Chicago 

• A discussion of factors that enabled (or prevented) this migrant’s journey 
 
Evidence: 

• Quotations from appropriate primary source documents 
• Screen capture images from MyWorld with notes explaining what they show 

 
Illustration: 

• Population change in your county at various points in time 
• An economic profile of your case study county  

o Jobs, Wages, Crop value 
• Brief comparison of your county to other counties in the South 

o Population change 
o Economic profile 

• Comparison of your county to Cook Co., Illinois 
o Population change 
o Economic profile 

 
Synthesis: 

• An explanation of how this migrant’s experience is (or is not) representative of 
what you learned about the Great Migration experience in general. 

 

Optional Formats 
You can choose any of the following formats for your final product: 
 

• An illustrated essay 
• A multimedia PowerPoint presentation 
• A poster-board exhibit about your migrant’s life 
• An autobiographical story written from the perspective of your migrant 
• A fictional response from the Chicago Defender to your migrant’s Letter  
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Learning Objectives – Knowledge and Skills 
1. KNOWLEDGE of the Great Migration 

Students should be able to: A great answer includes: Where it’s taught How it’s assessed 
Define migration  • What push factors and pull factors are 

• Distinguish internal migration from 
immigration 

Day 1 vocabulary 
Day 1 discussion 
 

Test 

Accurately describe changes in 
where African Americans lived 
1900 - 1960  

• From rural to urban 
• From Southeast to Northeast, 

Midwest, West 
• Many staying in the South 

Day 1 discussion 
Days 2-4 investigation 

Test 
Presentation rubric 

Identify social, political, and 
economic push factors in the rural 
South 

• Racism, racist violence 
• Jim Crow laws, lack of justice 
• Sharecropping system 
• Crop failures 

Day 3 document activity 
Day 4 project work 
 

Test 
Presentation rubric 

Identify social, political, and 
economic pull factors in urban 
centers North and South 

• Industrial jobs, higher wages 
• Perceived freedoms 
• Existing African Amer. communities 

Day 3 document activity 
Day 4 project work 

Test 
Presentation rubric 

Identify key factors enabling the 
Great Migration 

• Railroads as means of transportation 
• Afr Amer press as means of 

communication 
• African American churches and 

communities as support systems 
• Opportunities created by WW I 

Day 1 discussion 
Days 2-4 investigation 

Test 
Presentation rubric 

Identify ways that migrants’ hopes 
were and were not realized 

• Racism and racial violence in North 
• Establishment of African American 

communities in Northern cities 

Day 3 document activity 
 

Test 
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2. SKILLS of historical inquiry 

Students should be able to: Great work includes: Where it’s taught How it’s assessed 
Make accurate and relevant 
observations from documents 

• Read and understand documents 
• Connect the documents to their own 

knowledge about the topic 
• Point out what in the document 

supports their observation 
 

Day 3 document activity 
 

Data worksheet rubric 

Keep track of their work and 
explain what they did 

• Successfully capture and paste maps 
and quotations into Word worksheet 

• Select their captured data to clearly 
communicate what they mean 

 

Day 2 worksheet tutorial Data worksheet rubric 

Synthesize their observations into 
a historical narrative 

• Tell a story about the Great Migration 
that is clear and makes sense 

• Strong connections between 
observations, questions and inferences 

• Make reasonable inferences about 
causes and effects 

• Support their inferences with good 
evidence (documents and maps)  

 

Days 2-4 investigation Presentation rubric 
Test 

Investigate and present their work 
collaboratively 

• Communicate their ideas clearly and 
effectively 

• Work well with their partner and team 
 

Days 2-4 investigation Presentation rubric 
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3. SKILLS of GIS data analysis 

Students should be able to: Great work includes: Where it’s taught How it’s assessed 
Navigate and get information from 
MyWorld 

• Zoom and move around the map 
• Use the right layer to find information 
• Use the right tool and/or legend to 

find the information they want 
• Read and write information correctly 

Day 1 discussion 
Day 2 tutorial 

Data worksheet rubric 
Presentation rubric 

Describe population patterns using 
a GIS data map 

• Make general descriptions of patterns 
they see on the map 

• Explain the meaning of the various 
shades of color 

• Compare specific places (counties) 

Day 1 discussion 
Day 2 tutorial 

Presentation rubric 

Show examples of change over 
time using GIS data maps 
(chronological thinking) 

• Use appropriate time words 
(e.g.“before, after, 20 years later”) 

• Compare the same variable for the 
same place at 2 times (e.g. Cook 
County population in 1900 and 1930) 

• Describe differences qualitatively 
(“went up a lot”)  

• Describe differences quantitatively 
(“it went up by 10,000” or “it doubled 
in 10 years”) 

 

Day 1 discussion 
Days 2-4 investigation 

Data worksheet rubric 
Presentation rubric  
Test 

 



Group members:  Assessed by: 

Final Presentation Rubric 
Criteria Missing or 

Weak 
Unclear or 
Inaccurate 

Mainly 
Accurate 

Excellent 

Showed understanding of the Great Migration 
• Identified push factors in the rural South  
• Identified pull factors in urban North and South  
• Identified key factors enabling the migration 
 

0-1    2-4 5-6 7-8

Made specific and accurate observations  
• … from primary source documents  
• … from data maps 
• Explained data by showing as well as telling 

 

0-1    2 3 4

Made accurate comparisons with data 
• Compared counties using 1 or more variable 
• Compared states or regions 
• Compared decades, showed change over time 
 

0-1    2 3 4

Synthesized their observations into a historical narrative 
• Made inferences and showed supporting evidence  
• Connected information from documents and maps 
• Described cause and effect 
 

0-1    2-4 5-6 7-8

Presented their work collaboratively 
• Work was shared equally with partner(s) 
• Explained how they did their investigation and why 
• Presented clearly and answered questions 
• Were able to explain their thinking 

 

0-1    2 3 4

 
A=25, B=21, C=17, D=13 



Name:  Counties:   

Rubric for Data Capture Worksheet 
Criteria No 

0 
Some 

1 
Yes 

2 
Have enough evidence from documents 
 

   

Have enough evidence from data maps    

Used only their own words in the left column  
(original observations, no plagiarism!) 

   

Accurate and relevant descriptions in the left column    

Linked their evidence back to the source documents    

Captured MyWorld screens that show the point they are 
trying to make 

   

Can use their Data Capture Sheet to keep track and 
explain what they did 

   

    

    

 
A = 10+ 
B = 8-9 
C = 6-7 
D = 4-5 
 
 



Name:  Date: 
 

Great Migration Quiz 
1. What is a migration?  How is it different from immigration? 
 
 
 
 
 
 
2. What was the Great Migration?  When did it happen? 

 
 
 
 
 
 
 

 
3. What were 2 important push factors in the Great Migration?   

Where were they pushing migrants from, and why?   
 
 
 
 
 
 
 
 
 
 
 
 
 

4. What were 2 important pull factors in the Great Migration?   
Where were they pulling migrants to, and why?   
 
 
 
 
 
 
 
 
 
 
 



5. Pick two of the following and describe how they affected the Great Migration: 
• The railroads 
• World War I 
• African American newspapers 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6. Imagine that you were an African American migrant.  Describe one thing that might 
have surprised you when you arrived at your destination. 

 
 
 
 
 



RECOMMENDED RESOURCES 
 

Books 
 
Arnesen, Eric.  Black Protest and the Great Migration: A Brief History with 
Documents. Boston: Bedford/St. Martin’s, 2003. 
 
Grossman, James. The Land of Hope: Chicago, Black Southerners, and the Great 
Migration. Chicago: The University of Chicago Press, 1989.  
 
Lawrence, Jacob.  The Great Migration: An American Story. New York: Museum 
of Modern Art, 1993. 
 
McKissack, Patricia C.  Color Me Dark: The Diary of Nellie Lee Love, The Great 
Migration North.  New York: Scholastic Inc., 2000. 
 

Documentaries (Companion Websites) 
 

The Black Press: Soldiers Without Swords 
http://www.pbs.org/blackpress/index.html 
 
Goin’ To Chicago: A Documentary Film 
http://www.pbs.org/gointochicago/index.html 
 
Up South: Viewer’s Guide 
http://www.ashp.cuny.edu/video/up-guide.html 

 

Internet Sites 
 

Chicago and “The Great Migration,” by James R. Grossman 
http://www.lib.niu.edu/ipo/iht329633.html 
 
Fly Away: The Great Migration: 
http://northbysouth.kenyon.edu/1999/index.htm 
 
In Motion: The African American Experience – The Great Migration 
http://www.inmotionaame.org/home.cfm   
 
Sweet Home Chicago: The Great Migration and the Blues 
http://www.emplive.com/explore/sweetHomeChicago/index.asp 

 

http://www.pbs.org/blackpress/index.html
http://www.pbs.org/gointochicago/index.html
http://www.ashp.cuny.edu/video/up-guide.html
http://www.lib.niu.edu/ipo/iht329633.html
http://northbysouth.kenyon.edu/1999/index.htm
http://www.inmotionaame.org/home.cfm
http://www.emplive.com/explore/sweetHomeChicago/index.asp


 



 

Segregated waiting room in train station, 1921 
A rare photograph of one of the hundreds of migrating families, 
waiting in a segregated railroad station during the period known 
as the “Great Migration”   
 
Internet Image Source:  
• http://www.ashp.cuny.edu/video/fup3.html 

Original Source:  
• Prints and Photographs Division, Library of Congress. 

 
 
QUESTIONS FOR THIS PHOTO: 
• What is the first thing you notice when you look at this 

photograph? 
• Take turns describing the people in this photograph: 

o What kinds of clothes are they wearing?   
o What objects are they carrying with them?     
o What do you think these people are feeling?  What 

emotions do they express? 
• When do you think this photo was taken? 
• Where do you think this photograph was taken? 
• What is happening in this photograph?  What do you 

think will happen next? 
• What does this photo make you think of?  Anything in 

your own life? 
• What title would you give to this photograph in a 

museum or book? 

http://www.ashp.cuny.edu/video/fup3.html


CASE STUDY COUNTY PAIRS 
 

STUDENT NAMES  COUNTY ASSIGNMENT STATE 
LETTER 
ASSIGNMENTS

  Adams MS Natchez 

  Anderson TX Palestine 

  De Soto MS Hernando 

  Hale AL Newbern 

  Harris TX Houston 

  Hinds MS Jackson 

  Jefferson AL Bessemer 

  Lincoln MS Brookhaven 

  Oktibbeha MS Starkville 

  Orleans LA New Orleans 

  St. John The Baptist LA Lutcher 

  Washington MS Greenville 
 

OTHER COUNTIES TO EXPLORE 

Cook IL Chicago 

 Lake IN East Chicago 
 




